
Action Plan: “Individualized Literature”

Objectives: My goals for the course are that students will improve in the following areas:

· Reading comprehension skills

· Self-efficacy as a reader

· Motivation to read 

· Amount of knowledge capital (Jago 32) about the world surrounding them and opportunities for “imaginative rehearsals” for that world (Gallagher 66).

· Exposure to a range of genres

· Vocabulary Skills

Elements of Action Plan: Outline of Course Requirements 


The following is a list of course requirements I’ve designed for students to achieve and the point values attached to each aspect of the course to direct grading. When necessary, I’ve included further description to indicate more specifically what students will be doing.

· Read Classics (2 minimum) 



I will provide students several lists of “classics” of varying lengths from which they can choose depending on their skills and reading goals. For at least one of these “classic” texts, students must engage in some sort of background research in order to help provide them with prior knowledge in regards to this text to enhance their understanding. This research can be about the author, the setting, or the time period and is subject to instructor approval. 

· Fiction Reading (2 minimum) 

· Non-Fiction Reading (2 minimum) 

· Book Total: 8 for the semester

Following the reading of each book, students must demonstrate the meaning they’ve acquired from the text in some way. Options include the following:


- Text reformulation


- One to two page essay


- Creating an anticipation guide regarding the book’s major themes


- Sketch to stretch activity


- Create a movie trailer video previewing the text


- Create a website previewing, providing instruction, or providing commentary

*Students may also offer other proposals for post-reading activities subject to instructor approval
· News-related Newspaper/Magazine Articles (Need 16) 

· Blogs or other Online Readings of Interest: (Need 8: 2.5 pts. apiece - 20 pts.) 
For each of the articles and the online readings done by students, they will write a summary and commentary regarding their thoughts and connections with the article, as well as what it tells them about the world in which they live.
· Classic Poetry: Whole class will read aloud and discuss 1-2 classic poems per week.

· Weekly progress: Read every day in class, make progress towards goals, complete weekly writing. 


Weekly writing (approximately one page): 

· What I read this week (Reading Log)

· Why it mattered 

· What stood out

· Vocabulary (50 Total Words from the ACT/SAT hit list)

· Course Final 

1. A presentation (format of student choice and subject to approval by instructor) of the most significant five ideas or lessons the student learned about the world from their reading this semester
2. A 1-2 page written reflection evaluating themselves and they’re reading 

Elements of Action Plan: Teaching Strategies


While the course requirements provide a guide of what students will do, this section explicitly describes what the instructor will do in facilitating learning for this course. 

· Help students find more ways to discover books. One way is by introducing them to online book lists. I can also introduce them to some of the features of amazon.com and barnesandnoble.com that will help them browse for books and provide them with suggestions. Additionally, I will introduce them to the option of doing an inter-library loan through our city’s public library. Finally, I need to bring books into the classroom from our department’s book room, the school’s library, and the public library. Perhaps feature 3 books a week and bring them in for kids to see and check out if they feel so inclined.

· Use direct instruction to teach mini-lessons on reading skills. These lessons can be formal or informal, but the biggest goal has to be including in class the language of what successful readers do. One of the best ways to accomplish that is through “Think Aloud” sessions in which I target for students certain strategies I use while reading. Some of the skills to teach include making inferences (Beers 61-72), “Good Enough“ reading (Jago 32), summarizing effectively (Beers 144-9), visualizing (Beers 41), rereading (Beers 110-9), varying reading rate to match purpose and difficulty (Jago 30-2), and recognizing text features (Beers 35). I also believe I should have posted in the room a list of what “independent“ readers do while reading when the reading gets difficult so students understand just how much is involved in being successful (Gallagher 104-5).
· Bring in short literature pieces to which students likely have little exposure. Gallagher’s “Article of the Week” (47-50) is a great idea, and I believe bringing in one poem a week is another worthwhile activity. Student suggestions could be used for both of these once students get the hang of these ideas.

· Read aloud in the class at least once a week. I can do this through the Article of the Week, the poem of the week, or from the featured books that I bring in to the classroom

· Conference with each student approximately once every week or two. Talk to them about what they’re reading and why. Find out in what areas they might be struggling. Suggests books, topics, or online resources for them to explore. Connect instruction to need.

Elements of Action Plan: Average Week

I list here a rough plan for what an average week of class would look like for this course. The activities listed are those that are in addition to time for SSR, which is obviously going to occur each day, usually for a lengthy amount of time. 

Monday: 

· Article of the Week presentation 

· Sharing: What I’ve read that’s been good (partners or in large group)

· Vocabulary Instruction

Tuesday: 

· Online Access Day (entire class to computer lab)

Wednesday: 

· Introduce “Feature” Texts 

· Reading Mini-lesson 

· Individual Student Conferences

Thursday: 

· Poetry Reading Day 

· Individual Student Conferences

Friday: 

· Reflective Writing

Professional Support for Action Plan:


This action plan is designed with strategies and ideas advocated in current professional literature. 


My decision to require a certain number of “classic” texts is motivated by Carol Jago’s text With Rigor for All. Writes Jago, “It seems criminal to me that schools should reserve the classics for honor students” (2). The achievement gap will continue to widen if “the sons and daughters of the privileged continue to read The Odyssey and Beowulf while urban public school kids are handed instruction manuals and consumer reports. A democracy isn’t supposed to work this way” (9). These students desperately need nourishment, and they won’t get it unless it is a requirement. Classics exist at every reading level and cover a myriad of interests. Using this as a requirement still provides students their individual freedom of choice in the course while ensuring that they are stretched in their development as readers.


News articles are essential in helping students develop the prior knowledge and “knowledge capital” so important in helping them understand other texts (Gallagher 32-8). Blogs are other “real-world” texts that broaden students’ knowledge of the world (Gallagher 47) while also providing endless possibilities for connecting to particular student interests. For these reasons, not only are they required reading for students, they are also much of what I’ll draw from for “Article of the Week” presentations in class (Gallagher 47-50). 


The post-reading options for students to display what they’ve learned from the texts are great assessments because they ask for thought and meaning-making, not simple recall. Essay writing will allow students to stretch their understanding and “actually teach them more about what they have read” (Jago 101). Text Reformulation taps into student creativity and also “encourages students to identify main ideas, cause and effect relationships, themes and main characters while sequencing, generalizing, and making inferences” (Beers 160). The website and movie trailer creations encourage the use of technology in displaying evaluation and analysis, which is often an essential component in engaging today’s readers (Kadjer). The “Sketch to Stretch” activity (Beers 171-2) and “Anticipation Guide” (Beers 74-80) also are time-tested valuable activities in asking students to engage with texts.


Vocabulary is a tricky subject with which I must exercise great caution, as it is “one of those things we know we ought to be doing, but generally don‘t know much about doing” (Beers 176). I don’t want to introduce too many words, and I want to make sure that students are learning these words to use them, not to be tested over them (Beers 182). I also want to be deliberate about using these words myself several times leading up to introducing them to students (Beers 182-3). Something that I want to try for the first time is making roots and affixes a critical aspect of vocabulary instruction (Beers 188). On the flip side, I need to take care to not get in the way of vocabulary development by taking up too much time with vocabulary instruction. After all, the reading itself is “the most important mechanism for vocabulary growth throughout a student’s school-age years and beyond” (Allen). For that reason, vocabulary instruction and assessment accounts for approximately only 5% of the course.


My intent to read aloud to students at least once a week is not tied solely to vocabulary improvement, but that is one aspect that improves from this often overlooked strategy at the secondary level. Beers includes this quote in her book: “All babies are born equal. Not one can speak, count, read, or write at birth, but by the time they go to kindergarten they are not equal,” (196) making “reading aloud ‘the single most important activity for building the knowledge required for eventual success in reading’” (197). Along with improving student vocabulary, reading aloud also helps students build background knowledge, improve comprehension, and create interest in reading (197). 


The strategies I list in terms of introducing students to texts are the best way I know how to create the type of “book flood zone” that Gallagher encourages (52). While I can’t immediately increase the number or quality of books in my classroom or the school’s library, I can show students cheap and easy ways to access books in which they feel they have an interest. Gallagher also points out the necessity of actually bringing interesting books to the students instead of just mentioning them (52-3).


The mini-lessons are such an important aspect because our struggling readers are dependent because they either don’t know that these skills are required of readers, or they don’t know how to use those skills. Writes Beers, “For too long we've told them to "think carefully" about what they've read without showing them how to do that thinking” (137). Direct instruction as an instruction model is an effective approach in helping students acquire these skills. Not only does using direct instruction provide the background knowledge necessary for students to understand difficult texts, it also “can be shaped to teach the skills of effective reception learning. . . This model can increase effectiveness in reading and in other ‘reception’ activities” (Joyce 199). 


Using “Think Alouds” to model these strategies has proven to be one of the most effective ways to present that information (Beers 58). It serves to demystify the reading process and allows students to see some of the hard work involved in reading (Jago 50). Beers, Jago, and Gallagher offer many essential skills worthy of teaching, including those specifically mentioned above in the action plan.


Finally, a majority of the time in class will be used for SSR because this may be what students in schools are lacking the most. It is “critical” and can “impact attitudes, vocabulary, fluency, and comprehension” (Beers 199). Additionally, it is another opportunity for students to build their prior knowledge and background (Gallagher 43). The freedom and goals of this course provide a great opportunity to give to students daily time for this activity. The average American spends only 7 minutes of leisure time reading per day (Gallagher 41). If we want students to read, we must give them time to do it. Also, Beers suggests this time as one option for the individual conferences that I have also made part of the plan (199-200). 
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